
Susan Hardison 
CFE Teachers Network Leadership Institute 

1 

Creating a Positive Middle School Classroom 
 

Project Title: 
Can character education activities improve classroom climate and academic performance of 
students? 
 
Sub questions: 
 
Do I observe more positive student behavior within the homeroom classroom as well as in their 
interaction other classes? 
Do I observe improved group cohesiveness when completing assignments? 
Do I observe individual improvements in students’ self image? 
Do I observe gaining a deeper respect for one another? 
 
School Contextual Information 

My elementary school is located in a lower and working middle class neighborhood 

located on the far Southeast side of Chicago.  The Local School Council (LSC) comprised two 

community residents, six parents, and two teachers determine selection of the principal and 

individual school policy. The centralized Chicago Board of Education sets all system wide 

policies for all 600 schools in the city, such as academic standards and teacher personnel.   

The formal curriculum that all schools in the state must follow was designed and is 

mandated by the Illinois State Board of Education (ISBE).  Not only are the goals and standards 

determined by the state, but so is the minimum weekly number of instructional minutes to be 

spent on each subject.  In addition to the state curriculum, Chicago Public Schools (CPS) has its 

own curriculum mandates that we must follow.  For example, the Chicago Reading Initiative 

(CRI) requires that the reading/language arts curriculum (which consists of four components: 

comprehension, fluency, word knowledge, and writing) be taught in elementary schools for two 

hours a day.  Currently, the Chicago Math & Science Initiative (c(m+s)i), another specified, 

mandated curriculum for science is being piloted in my school and will soon be required in all 

schools.  The implementation of the math curriculum is soon to follow.  
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According to data from the 2005 ISBE school report card 88% of our students live below 

the federal poverty level and participate in the government funded free meals and Title and 

Chapter programs.  Our students’ mobility rate is relatively low at 20.1% and our daily average 

attendance has remained at 97%. The transition in recent years of the neighborhood from a 

predominately white working class population to a larger Hispanic low-middle class income 

population is reflected by a student body now comprised of 5.7% white, 1% African American 

and 93% Latino children. 9.1% of our students receive special education services and 22.7% 

whose primary language is Spanish are classified as English Language Learners (ELL ) (ISBE, 

2005).  Most of the special needs and ELL students are included in regular education classes and 

receive their services from resource teachers. 

Of the students in my school, in grades 3-8, 58.5% score at or above national norms in 

reading, while 55.eight% score at or above national norms in math (ISBE, 2005). Although these 

scores are above the 40% cut score required by CPS, there is still pressure from the local sub-

district to continue to improve student performance on this test. As of September 2005, 62.5% of 

students in my school scored slightly below the state’s average of 68.9% on the ISAT in reading 

and math and well but well above the city’s rate of 47%. Despite our success, the feeling is that 

there is always room for improvement, and that we as a school have to work hard to make sure 

that our scores do not drop. 

School enrollment of Pre-kindergarten through eighth grade students has more than 

doubled from 416 in 1995 to 886 in 2005, classifying us as one of the many overcrowded schools 

on the southeast side.  CPS’s solution to our overcrowding was to construct an annex that is 

attached to the main building, two trailers with four classrooms each, and an eight classroom 
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demountable on the school playground. Students have to walk into the building daily for lunch 

and to any other classes that are housed in the main building. 

Instructional Context 

My current homeroom classroom is comprised of 17 female 11 male seventh graders. 

Although all of my students read, speak and write English at varied levels of proficiency, 

Spanish is the primary language spoken in the homes of 17 of those students.  Most of my 

students live below the national poverty level and some live in homes headed by a single parent 

and with extended family members.  Two of my male students are classified as learning disabled 

in both reading and math and receive 200-600 minutes per week of instructional support from a 

special education resource teacher. One female student wears a hearing aid and also receives 

services for 60 minutes once a week from an itinerant teacher.  Another female student suffers 

from severe asthma and occasionally must be home schooled when she is ill. Two males and one 

female attend speech therapy for 40 minutes once a week as well.   

According to their 2005 ITBS scores 15 of my 29 students read below grade level 

(stanines 2--4) and have consistently struggled with reading comprehension and fluency.  Only 

eight of them scored below level in math.   Most of these students exhibit a lack of confidence in 

their ability to succeed in all subjects and are reluctant to orally contribute to in-class discussions 

or complete assignments without direct teacher instruction. 

Every teacher in my school (including all resource teachers) is responsible for teaching a 

reading group.  Most grade levels utilize a “Walk-In Reading” program where students are 

grouped based upon 2005 ITBS stanines (ranging from 1-9, with 1 being low to 9 at the highest), 

and teacher recommendation.  This is especially helpful to students who are struggling and 

benefit from the individual attention they receive in small groups. Though there are three seventh 
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grade classrooms with a total of 87 students, only one other seventh grade teacher, Mr. DiPrima 

and I have elected to use “Walk-In Reading” this year.  The other teacher, Mrs. Szymanski (who 

is bilingual) preferred to instruct her homeroom students in reading because many of them are 

English Language Learners and she is able to work with them because she does speak Spanish. 

Because of my previous experience working with high-level readers, I teach the group of 

students with stanines 6-9 while Mr. DiPrima teaches the students with stanines 4-5. I receive 11 

of his students and send nine of my students to him. Eight students with stanines 2-3 from both 

of our classes receive instruction from a reading literacy resource teacher.   

The remainder of the day I teach language arts/writing to my 27 homeroom students for 

one period and mathematics to all 87 seventh graders in a departmentalized schedule for three 

periods. To teach reading/language arts I use a combination of the literature basal and novels of 

my own choosing.  For math, I use a pre-algebra textbook and other resources at my disposal 

such as overhead projector, computers in my classroom and math manipulatives to aid in 

instruction. 

My classroom is a place where students are expected to stay on task throughout the day 

through the use of resource materials that are readily available to them.  The seating 

arrangement, comprised of groups of four to five students, allows for group or paired verbal 

interaction as well as independent study through use of a class library and computers.  Students 

are free to leave their seats (without having to check with me first) to accomplish any of their 

educational tasks as long as they do so quietly. My students are required to treat one another with 

courtesy and respect, but are encouraged to express themselves (in appropriate language and 

tone) creatively by writing poetry, essays, and short stories and participating in small group 

discussion. 
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Rationale 
I was interested in conducting an action research project focused on Character Education 

issues because I had learned through conversations with colleagues that these particular seventh 

graders as a whole had consistently exhibited many discipline problems (such as fighting, 

cheating and a general lack of respect for school staff and each other) and a lack of motivation to 

succeed in school since they were in the first grade.  Although these students had been regrouped 

in separate classrooms over the years with experienced teachers, I and my other seventh grade 

colleagues, Mr. DiPrima and Mrs. Szymanski, continually received dire warnings of “Wait until 

you get this group next year.”  In my nearly 20 years experience as a middle school teacher, I 

have had my share of challenges with students who exhibit inappropriate behavior, so I felt 

prepared to handle just about any classroom problem.  Although there are a variety of formal 

programs that school districts and individual educators to choose from, there is little direct 

evidence that any of these programs reduce aggressive behavior among children in either the 

short or long term (Grossman, Nackerman, Koepsall, et al., 1997) However, it is was my hope 

that our integrating a set of “home-grown” character education activities that focused on 

enhancing our students’ self concepts and creating a cooperative and collaborative environment 

inside and between our classrooms throughout the year would help those students see the value 

of mutual respect for not only their social well being, but for their academic endeavors as well. 

Literature Review 
 

While researching educational journals and books that connected to my topic, I found several 

articles that included these major “Big Ideas”: 

·  Character education is defined as “all school based endeavors designed to help foster the 

positive pro-social, moral and or civic development of youth.” Character education also 
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supports the academic goals of schools because students learn how to be responsible, 

caring and cooperative. (Berkowitz & Bier 2005).   

·  Although a variety of character education curricula use varied titles, I found six main 

themes: Trustworthiness (being honest, reliable, and loyal), Respect (both of self and 

others), Responsibility (personal accountability, perseverance and self control), Fairness 

(sharing, listening to other points of view), Caring (being kind, forgiving, compassionate 

and helpful) and Citizenship (obeying laws, respecting authority, protecting the 

community and environment) (Josephson Institute of Ethics, 2002) 

·  Exposing children to social and emotional skills, knowledge and values enhances their 

ability to become more aware of themselves and others.  It also helps them to solve real 

problems, learn, and express creativity. (Center for Social and Emotional Education, 

2006) 

·  In order for any character education program to be effective, it is incumbent for the 

teacher to establish a positive classroom community by addressing the needs of the 

students that are currently in the classroom. The combination of the teachers responses to 

students personal needs and the peer group’s interactions with them give rise to the core 

emotions of the classroom (Schmuck & Schmuck 2001) 

·  Middle school teachers who promote a “safe” environment within the classroom can help 

adolescents develop a positive self concept and achieve more academically. (Stone & 

Rottier, 1997) 

·  Creating a positive classroom environment is not the sole responsibility of the teacher.  

Students must be given the opportunity to make meaningful choices that directly affect 

the environment of the classroom (Daniels & Bizar, 1998) 
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·  Students who participate in group activities are more likely to have positive feelings 

about other people.  (Beane, 1999) 

Almost all of these readings emphasized that character education values are the 

cornerstone of education.  We as teachers cannot readily separate a student’s academic growth 

from there development as caring, cooperative members of the larger society.  Because students 

learn their academic skills as part of a classroom and school community, it is vital that they learn 

how their daily interaction with one another can either help or hinder their intellectual growth. 

Schools and individual classrooms should be safe environments for both staff and students.  

Children cannot be expected to learn if they are not protected from the mental or physical threats 

from peers, teachers or from outside violence that plagues many communities.  

Teaching students to respect themselves and others widens their perception of the world.  

Intellectual growth occurs when one understands and embodies concepts in a variety of ways.  

Most of the sources I read emphasized the importance of civil and social responsibility, and 

communication skills in the educational curriculum.  Students should learn to cooperate and 

positively interact with one another so that they will learn acceptance and tolerance while 

enhancing their educational experience and self-image.  Learning to respect others encourages 

and fosters a sense of community that is often lacking in our larger society.  Teaching students to 

follow rules, just for the sake of following rules, does not teach students the importance of 

mutual respect for themselves and their peers.  However, if students have a say in how and why 

rules should be followed, they will see the importance of respecting the rights of others. 

These readings also provided insight into what type of activities I should design for my 

students.  The major theme I most often found in my research was the importance enhancing the 

students’ intrapersonal skills (through journaling and reflection) before teaching students to 
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build strong interpersonal relationships.  In other words, students would have to learn to feel 

good about themselves before they could learn to create more positive interactions with one 

another.    

Student Activities 
I implemented a number of character education activities with an emphasis on enhancing 

student self-image through self-identity projects and collaborative group activities as a way to 

create a more positive classroom environment as well as improve student academic performance 

in all three seventh grade classrooms at my school.  Middle school students already come to 

school with a desire to learn about themselves and the world in which they live (Helms, Hunt & 

Bedwell, 1999).  If students created lasting personal relationships with one another, they may not 

be so quick to harm one another through gossiping or bullying. Because I taught in a 

departmental setting I felt that collaborating with my colleagues to implement these activities 

with all of our students with the purpose of creating a cohesive familial atmosphere which would 

hopefully transfer to improved academic progress in all subject areas.  

To enhance student self-image, as well as create an atmosphere of cooperation and 
collaboration we implemented the following activities: 
 

1. On the first day of school (September 6, 2005) students participated in an activity called 

“Getting to Know You” in which they interviewed each other to learn about their 

personal lives and interests. Students then created a circle graph and data table from their 

findings.  On this same day students traced their hands and a partner had to write a 

positive adjective on each of the five fingers about their partner.  These were then posted 

in the classroom. (Fig. 1)   
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Fig. 1 

2. During the week of September 19, students wrote and shared poetry about their “public” 

and “private” selves and placed the poems on silhouette cutouts of themselves which 

were posted in the classrooms. (Fig. 2) 

Fig. 2 

3. In October 2005 students researched the meaning and origins of their first and last names 

in order to take pride in their ancestral heritage.  I felt that teaching students to learn 

about and respect their own and each others ethnic origins would boost the students’ self 

image, thus leading to a more positive climate. In their book Group Processes in the 

Classroom, Schmuck & Schmuck state that “how students feel about themselves is an 
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important determinant of their behavior toward others.  Students who have negative 

feelings about themselves tend also to hold negative feelings toward others” (2001, p.37).  

4. Also in October, I had the students in my homeroom vote for classroom officers so that 

they would have a voice in how rules and procedures were implemented. I chose monthly 

half-days for students to engage in classroom meetings in which they discussed the 

positive and negative occurrences in the classroom.  Although my colleagues, Mr. 

DiPrima and Mrs. Szymanski chose not to have an official “classroom government” in 

their rooms, they also routinely held class meetings for these same purposes on half-days. 

5. In November 2005, students researched famous or historical figures who share their 

birthdays in order to analyze and compare character traits of those figures with their own 

personal traits.  

6. In December 2005, each student created a page that was displayed in a classroom 

scrapbook. (Figs. 3 & 4)  The purpose of this activity was for students to not only reveal 

to their classmates who they were and what they valued, but sharing themselves as a 

“family” would lead to a mutual concern and respect for one another. 

 
Fig. 3 Fig. 4 
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7. In February 2006 students participated in an activity called “Letters to Classmates” in 

which they each pulled a random name of a student within their homeroom, observed and 

interviewed them in an effort to get to know them better.  Students then wrote letters to 

their partner telling them how much they had learned and mentioned what they admired 

about them.  Students then wrote a reply to that person thanking them for the positive 

things they had said about them.  For this activity, teachers also participated within their 

classroom.  After positive student feedback, the project was done between classrooms. 

8. In March 2006, after reading student reflections, I learned that classroom morale was low 

because several students were being bullied.  The strategies that I had previously 

implemented did not seem to address this issue so I asked the school aide/community 

liaison Sue Garza to implement some activities from The Bully Free Classroom by Allan 

L. Beane. Once a week Mrs. Garza ran a 40 minute workshop in which students were 

able to discuss the negative impact certain students had on classroom climate and provide 

an opportunity for those students who had been bullying others to make amends for their 

actions.  The main purpose of these activities was to teach students to build on their 

capacity to empathize with others.   

Data Tools 
I assessed the effectiveness of these strategies by: 

1. Observing group discussion and taking field notes 

During the implementation of each project I circulated throughout the room and noted the 

level of participation and enthusiasm by the students.  I also noted the time it took to complete 

each project. Afterward, my students engaged in whole class discussion as to how they felt about 

each of the projects. 

2. Reading student reflection and responses 
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Due to time constraints, I often had students write a paragraph or two about how they felt 

about participating in the activity.  I found that it helped if I asked two major questions to help 

them formulate their thinking which were: What did you like best about this activity and why? 

What improvements do you think are needed?  

Because I wanted the students to feel free to be honest in their responses, I didn’t require 

them to identify themselves on the reflections.  Some students wrote their names, while others 

did not. Many times I read the reflection responses aloud (without identifying the author) to 

share with the entire class.  I also took this time to address any questions or concerns the students 

may have had about the projects. After my colleagues implemented these activities in their own 

classrooms, I asked them how their students responded to the activities and collected student 

reflections from them as well. 

3. Interviewing individual students and my seventh grade colleagues. 

If a student identified him or herself on a survey or written reflection, I asked them if they 

were willing to privately discuss their opinions with me.  Most often these interviews took place 

before or after school.  I stressed to them that I wanted them to be forthcoming about their 

opinions and that I was simply there to record their thoughts and suggestions.  I believe most 

students were honest with me. 

Because of time restraints most of the interviews I had with Mr. DiPrima and Mrs. 

Szymanski were informal conversations in the hall or during our preparation periods.  We 

discussed whether or not they felt the projects were worthwhile, if the students understood the 

purpose behind the activities, or if they observed an overall improvement in how students related 

to one another.  We discussed whether or not they observed a correlation between our modeling 

of collaboration and student collaboration.  However, I formally interviewed Mr. DiPrima in 
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November with a list of questions I formulated after implementing the first six activities (except 

for the classroom meetings; he planned on doing that when his class studied for the Constitution 

test in March) to get an idea of how his students responded to the activities.  Again, because of 

time restraints, Mrs. Szymanski answered her questions in writing, but I did manage to verbally 

follow up with her afterward. 

4. Gauging the interest and enthusiasm and effectiveness of student participation through 
surveys 

I initially gave the students an attitude survey in October 2005 to see if they understood what 

a positive classroom climate was, how they felt about the importance of collaboration and 

cooperation, and if they saw a correlation between a positive classroom climate and improved 

academics (see appendix A).  I then gave a survey in November to find out which activities they 

liked participating in, which activities improved their attitude towards their classmates, and 

which (if any) of these activities influenced them to put forth a greater effort in their academic 

learning. (see appendix B).  In February 2006 I gave the students another survey asking students 

to compare the classroom climate they experienced in the sixth grade (2004/2005 school year) to 

this year, and if they noticed a change in climate within this academic school year (since 

September 2005) (see appendix C). 

5. Observing an overall improvement in student’s classroom behavior and motivation to 
improve their grades and standardized test scores. 

 
To monitor incidences of inappropriate social behavior (towards both peers and adults) and 

academic behaviors (failure to complete assignments) every teacher in my school was required to 

record infractions in a notebook called the C.A.S.E. book.  Each quarter (10 weeks) the number 

of individual student infractions determined the course of consequences for each misdeed as well 

as the final conduct grade that the student would be given at the end of the marking period.  

Initially every four missing homework or class work assignment counted as one entry, but any 
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entry due to behavior was counted exclusively.  For example, if a student missed eight 

assignments and was cited for yelling in the hallway once, the total number of C.A.S.E. book 

entries would be three (two for the missing homework and one for the inappropriate behavior).  

For every four missing assignments, the student would have to serve a detention after school 

with the assistant principal.  As for behavior, the severity of the infraction (as noted in the CPS 

uniform discipline code) warranted whether a student would serve a detention, in-school or out 

of school suspension.  To gauge the effectiveness of the character education activities I 

calculated the percentages of C.A.S.E. book entries for each quarter.  In order see if there was an 

overall improvement in academics I used an electronic grade book that calculated student 

progress for each marking period.  

6. Observing if students gain confidence in taking intellectual risks and making appropriate 
decisions about how to improve the classroom climate.  

 

I observed whether or not students began to openly communicate, cooperate and collaborate 

with one another without being instructed to do so by me.  I took notes when I noticed when 

students independently peer edited essays, assisted their classmates with math problems or 

worked together to monitor inappropriate behavior in the classroom. 

Data and Interpretation 

First Quarter 

Because I wanted the students to be aware of the goals I had for them to improve not only 

their academics, but their interactions as well, I discussed with them how I intended to 

implement activities that would create a positive class room community.  Together we created 

the classroom rules after discussing why it was important that they treat each other with mutual 

respect and to think of our classroom as a family.  I let them know that I was aware of the 

difficulties that they had in the previous year with discipline problems.  I told them, “We all 
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make mistakes, and it is important that we learn from them, so we won’t continue to make the 

same mistakes.  We can’t do anything about the past, but we can all work hard to make a better 

present and future.”  I further let them know that who they were last year had nothing to do with 

who they would be this year.  Most of the more verbal students expressed the same sentiment.  

Many of the “trouble makers” admitted to past transgressions and testified that they too wanted 

to “start fresh”.  This indicated to me that they were unhappy about the way things had gone in 

the past and were ready to prove to not only me, but to themselves that they could improve.  I 

had students write out what goals they wanted to accomplish for this year.  Although most of the 

goals the students focused on improving their academics, (mostly because students have to 

submit their seventh grade report cards to apply to selective enrollment high schools), 41% of the 

student responses also addressed improving their behavior as well. Pauline*, a student that I had 

observed sitting outside of the principal’s office many times the previous year wrote, “Last year, 

I was suspended and had to serve a lot of detentions. I don’t want to get into trouble as much this 

year.  I’m going to do all of my homework so I can get into a good high school.”  Andres wrote, 

“Last year, my grades weren’t so good.  I’m going to do all of my work, study and stay out of 

trouble.”  Martina wrote, “I’m not going to talk to [sic] much like I did last year.  I’m going to 

pay attention more.” Lorenzo wrote, “Last year I was always in trouble.  I’m not going to do that 

no more.”                                                                                                                                                                                                                                                                  

As with each new school year, the first few weeks of school tended to go smoothly.  

Many of our students wanted to shake off the negative reputation they had been known for in the 

past in order to start out the seventh grade as mature, responsible adolescents.  On the whole, 

they were fairly well behaved, respectful and took an active role in their learning.  As with any 

group, there were a small number of students (only five or six in the entire seventh grade) that 
                                                 
* This and all other student names are pseudonyms. 
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regularly displayed impulse control problems in academic and social interactions, but my 

colleagues and I all noted that on the whole, most of the students were working hard to improve.  

I was often asked by our students’ former teachers how things were coming along and I was 

happy to report that things were going fairly well. Both the principal and assistant principal (who 

was also the Dean of Discipline) noted that the students were fairly well behaved inside and 

outside of the classroom. There were only a minimal amount of detentions given due to 

incomplete homework and very few incidences of rude or inappropriate behavior. The student 

reflections about their aspirations and goals for this year indicated to me that many of them had 

indeed changed.  Guillermo wrote, “Last year, I used to get into trouble a lot—I’m not like that 

now.”  Other comments included: “I didn’t do my homework last year.  This year I been doing of 

my work because I want to get into a good high school”  Most of the reflections (over 90%) 

voiced the student’s satisfaction with how much people seemed to get along with one another 

and how their participation in the “Getting To Know You” activity helped them to make new 

friends. Julia wrote, “I liked that we got to talk to people…I think the getting to know [sic] 

activity was ok because now we know each other and will respect each other.”  Cristina, a 

student who was new to the school that year wrote, “I really enjoy doing this activity because I 

hardly didn’t know no one and I got to know them a little bit.  At first I was shy because I was 

new to this school…I had some confident [sic] in myself because at learned some stuff about my 

classmates.”  I found the most interesting comment came from Susana who wrote that she liked 

the activity because, “…it is a good way of getting to know each other better, all we do is judge a 

book by its cover.”  Despite the majority of favorable responses, some weren’t that impressed.  

Erin wrote, “I do not think this activity was useful because we know about our friends and some 

of the questions were already answered from knowing the person.  One suggestion I have for this 
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class is to have a little discussion with people throughout the class and get to know them a little 

more.”  Another student from Mr. DiPrima’s class wrote, “I don’t really think it was useful 

because what can I actually do with the information I learned,” while another student wrote, “I 

think no (the activity wasn’t useful) because you really need to talk with a person one on one to 

get to know each other.”  These two responses indicate to me that either A) these students didn’t 

understand the purpose of the assignment (having them learn more about one another would lead 

to a greater understanding of one another, thus leading to a more familial environment) or B) the 

project itself did not provide the students enough time for students to address more in-depth 

questions about their classmates. 

 In my observations, I noticed that the students definitely preferred working in groups 

together.  According to the initial attitude survey that the students completed in October of 2005, 

over 92% of the students agreed or strongly agreed that “Two heads are better than one” and 

78% disagreed with statement “It is better to work alone (than in a group) because you can 

concentrate better without distractions from others.” My general rule in the classroom is that 

students are free to assist one another in all lessons as long as they stay on task.  I most often 

noticed students taking the initiative to clarify instructions to their group mates after I introduced 

a new math concept.  They voluntarily peer edited each others essays and assisted one another at 

the computer.  

 As for the effectiveness of the student government in my classroom, I noticed that my 

students welcomed the fact that they had a voice and choice as to what happened in the 

classroom.  I used a sociogram to determine the seating chart for all three classes when they 

came to me for math instruction.  Every student had the opportunity to sit with at least one 

person they worked well with both socially and academically.  Often times if a student was 
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disruptive during silent study, other students around him or her would reprimand them and 

implore them to behave appropriately. 

In my interviews with Mr. DiPrima and Mrs. Szymanski just prior to the end of the first 

ten weeks of school in November, they indicated that they felt that our collaboration and 

implementation of these projects was having a positive impact on the students’ behavior.  

Specifically, Mrs. Szymanski indicated to me that the Name Research projects were especially 

worthwhile because “…students learned about their culture. They expressed how valuable they 

felt their culture was.”  She further indicated that the Silhouette Project was worthwhile because 

“students felt that they had a great deal in common with their peers.  I know this because they 

expressed this in their reflection statements.”  When I asked her if she noticed a change in the 

overall behavior of most of the students (i.e., did they seem nicer to one another), she replied, 

“They seem to want to include reluctant classmates into the fold of the classroom.”  

When I interviewed Mr. DiPrima, he also expressed a similar sentiment. In his response 

to what he thought about my trying to improve classroom climate through the use of these 

activities he indicated that, “I feel that these projects do promote understanding and cooperation 

between the students.” He further noted, “As a whole, students seem to be taking more pride in 

the classroom than before.”  His main concern, however, was that although the projects seemed 

to work at the time of implementation, more teacher follow-up (in terms of student debriefing 

and discussion) was necessary to help the students see the connection between improving 

classroom climate and behavior with more success in academics.   

After completion of each of the activities, I required students to write a short paragraph 

reflecting on what they thought of the activities. Over 90% of the responses were positive.  I also 

got positive feedback from students (I chose students that had written their names on the 
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Which character education projects have motivated m e to try harder in school?
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surveys) during my interviews with them.  Veronica, indicated that “Things are better this year 

than last.  I don’t see as much fighting as before.”  Kyle indicated, “I think that these projects are 

good.  I get along with my classmates better.  There’s not so much stealing as last year.”  In 

asking him whether any of the projects made them want to do better in school, he indicated, 

“Well I really liked the name project because I learned where I come from.  It made me feel 

proud to learn about my name.”  The following chart illustrates the number of student responses 

to each project that motivated them to “try harder” in school. (Fig. 5)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 5 

 


